
 

 

 

Making of... What Now? 
 

Aims: 

 

 To present the 

three options 

people have 

when it comes to 

pregnancy. 

 Show how the 

principles of the 

choices have not 

changed since 1978, highlighting that the issue is timeless. 

 Remove the stigma of the “good option” and the “bad option”; we 

are asking our participants which is most suitable. 

 Placing the choices into a context to setup a debate. 

 Post-show workshop which encourages participants to articulate 

their reasonings for the choice they are representing. 

 Encourage participants to have positive and respectful debate over 

such topics. 

 Allow young participants access to literature that can support them 

in the future if they, a partner or someone they know become 

pregnant. 

 

The Research 

 

 When our partnership first started, the topic of abortion was one 

that we wanted to focus on. However, having established workshops in 

other subjects and much discussion, we decided that the topic of 

abortion should be discussed alongside the other options and in the form 

of a play. We didn’t want to close ourselves off so much, and so 

broadened out to more RSE topics. 

 

As for all our Relationship and Sex Education topics, our main 

source of content derived from the Family Planning Association’s (FPA) 

website and their subsection, Sexwise. We were encouraged by their 



 

 

approach to the topic from an educational perspective, stating 

“As part of relationships and sex education / relationships and sexuality 

education at school, all young people should learn about pregnancy 

choices and be given consistent, evidence-based information about 

abortion, adoption and becoming a parent” (FPA, 2019, p. 7). This has 

been our foundation and during the making of the play, wherever the 

story went, we had to make sure this remained our focus. 

 

From research into current Office for National Statistics (ONS), we 

have a clear understanding that the need for a play about teenage 

pregnancy is not as urgent as it was 10 years ago as the most recent 

studied showed “For the 10th year in a row, the number of conceptions 

and the conception rate for women aged under 18 years have 

decreased...[with] a 61.1% decrease compared with 2007” (Littleboy, 

2019). This was further supported by an informal interview with Ed 

Morris, 2Engage Performing Arts C.I.C. 2Engage created Expecting 

More which “highlights issues and dispels myths associated with 

teenage pregnancy, giving an insight into the lives of real teenage 

parents and how the experience has affected them” (2Engage, 2013). In 

the interview, Morris stated how the demand for this sort of play was no 

longer in demand as the number in teenage pregnancies has decreased. 

When referring to the ONS statisitics for 2013 and specifically Chester 

and Cheshire West, under-18 conception rates per 1,000 women aged 

15-17 stood at 23.3. In the most recent statistics, it came up as 17.3 per 

1,000 women. So from these statistics it is clear to understand why we 

need to be specific with our aims of the piece, maintain it within a 

context of healthy relationships and market it as a play about choices 

rather than impact of a lifestyle that has already been chosen. 

 

So disregarding our play primarily as focusing on teenage 

pregnancy, we must focus on the choices themselves. So, referring back 

to the FPA Abortion policy, it is interesting to see how they refer to 

“People who don’t support the reproductive rights of pregnant people 

shouldn’t be described as pro-life but rather as anti-choice” (FPA, 2019, 

p. 1). Therefore it is perhaps this stigma around abortion that we should 

address. Evidently, the responses to the most recent government 

consultation appear to be contradicitve. In one part of the document, it is 



 

 

recorded that parents recognise “the importance of teaching 

about sexual health (e.g. contraception, sexually transmitted diseases, 

risks, pregnancy etc.) were also emphasised” (DfE1, 2019, p. 32) but 

earlier state “comments mainly referencing topics that should not be 

taught, including... abortion” (DfE1, 2019, p. 13). So, from this our 

product may face criticism from those who do not wish abortion to be 

taught.  

 

Fortunately, in the later document which sets out the guidance with 

regards to compulsory RSE in 2020, it clearly states “that there are 

choices in relation to pregnancy (with medically and legally accurate, 

impartial information on all options, including keeping the baby, 

adoption, abortion and where to get further help)” (DfE2, 2019, p. 29). 

From a national point of view then, there is support for this topic to 

continuously be taught and discussed. Bearing this in mind, we are also 

aiming our play for when someone does get pregnant, not primarily 

talking about prevention in this particular service but this will be 

discussed in ‘The Play’ section. From these two documents from the 

same authors, it is clear that our presentation of abortion should be 

considered, neutral and simply present the choices. In the post-show 

workshop, it then becomes easier to discuss the choices by placing it 

back into context of the play. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

The Play 

 

 We needed to present the three choices 

as easily and simply as possible. We decided 

that having three characters around our 

protagonist would create a ‘stretch armstrong’ 

effect. We recognised that the uniqueness in 

this play would be in the characters who 

represent each choice. Therefore, each 

choice represented a marker, building 

pressure on Evie each time. It was hugely important to present the 

options to ensure that they setup the debate post-show. There is a 

sense of Boal’s Forum Theatre that we use here. No, our play does not 

invite ‘spect-actors’ to come up on stage to change the course of the 

scene they have already watched, but they are presented the dilemma in 

which “the oppressed (Evie) can still liberate themselves” (Boal, 2002, p. 

254) by debating the options.  

 

The circumstances within the play also support our aim as a 

discussion around options for pregnant people rather than necessarily 

teenage pregnancy. We make it clear that the options provided are ones 

that all women face when pregnancy arises. In our work, we have to 

make it clear that our characters have the opportunity for choices to 

allow the debate/discussion to take place. An example where Forum 

Theatre is more about “aggression which one cannot evade” (Boal, 

2002, p. 254)  could be: 

 

“... a Forum Theatre scene in which a girl was raped in an 

underground, at midnight, by four armed individuals, when waiting alone 

on the platform. Obviously in this case, apart from physical self-defence, 

there was not a great deal the girl could havd done” (Boal, 2002, p.254). 

 

What Boal is stating here is that plays that want to encourage the 

audience into participation cannot when the inevitable is going to happen 

and there cannot simply be a magic solution. Hence, we have started 

from early pregnancy where all options are open. If the play started at 



 

 

the hospital with her 32 weeks pregnant, the discussion for 

abortion is out of the window as, by law, someone can only have an 

abortion up to 24 weeks of pregnancy. At the same time, we do not want 

a play that shows scenes where Evie is not pregnant then becomes 

pregnant. As much as we understand the need for education on 

contraception, especially against Sexually Transmitted Infections, we 

wanted to create a play that narrowed the focus of the discussion onto 

post-pregnancy options. As Evie says, “It was stupid, but it’s there now. 

We made a stupid mistake, I know. But it’s easy to say ‘Oooo, it’s Tom’s 

fault, he should have worn a condom!’”. We are focusing on the situation 

after this.  

 

Now, our play leaves the 

audience at Evie at the point of 

making the decision. Why? 

Because we do not want to fall 

into the trap of “presenting an 

‘evangelist’ model, 

recommending actions which 

are impossible to realise in 

practice…[which Boal recognises as] a danger to avoid” (Boal, 2002, p. 

260). We could deliver three preset small scenes depending on what 

choice, however, that would then takeaway from the aim of the play and 

post-show forum. We do not want to show that ‘everything was alright for 

Evie after she had an abortion/placed the baby up for an 

adoption/became a loving mother’. We do not want to represent 

something that is based on assumption or will falsely reassure our 

audience. Bearing that in mind, we can safely categorise our show does 

not need a solution; our “model is not urgent, that is to say when it is not 

about having to act in reality immediately on leaving the show, finding a 

solution is not of prime importance” (Boal, 2002, p. 259).  

 

When devising this sort of work, we have to decide what becomes 

our primary aim. Theatricality or Reflection? We have made the working 

suppositions that our work will be performed in schools to classes of up 

to 40, or community centres of the like. We have certainly not planned to 

be on in the West End of London, or The Globe. Yes, our launch event 



 

 

has been held at Theatr Clwyd, but the space is not a theatre 

space, which is ideal. Therefore, our work can be simply summed as 

“When dealing with smaller audiences, of motivated people, reflection 

gains the upper hand, and the search for more solutions can be more 

fruitful” (Boal, 2002, p. 263) and can conclude that it is primarily about 

reflection and understanding. We aim for our participants to grow and 

learn from the concepts the play mentions as opposed to the theatre 

techniques they see. 

 

 

Why the 1970s? 

 

 This came about as a 

result of the observation of our 

play in which it was highlighted 

that the two phones we use as 

props harked back to the 1970s 

period. By the time we had this 

idea introduced, we had a solid 

structure and had created a piece that presented each choice clearly as 

well as the ripple effect of the situation on the relationships of the 

characters. But we needed perhaps something to make the piece more 

unique. 

 

 So our research lead us to what was going on in the 1970s in a 

wider context of the UK, but also in terms of law and changes to do with 

the topic of post-pregnancy options. As you will hear in the opening of 

the play, there are numerous events that are contemporary to 1978, with 

main events being: 

 Abortion Act 1967 

 Divorce Act 1971 

 Introduction of home pregnancy test 1978 

 To show scientific advancement, the event of the first test tube 

baby is highlighted, also 1978. 

 

By setting our piece in the past, we are able to achieve a number 

of aims. Firstly, for our young audiences, we are setting our play in a 



 

 

period that they will be unfamiliar with, ensuring that not only is 

the storyline unknown, but so is the general context. This allows to 

create a more distant world from their own and, for us, removes the 

pressure to think of trends that are relevant and avoid us trying to be 

‘down with the kids’. Instead, it further challenges participants to invest 

more in the world of the play as they also grasp an alien setting. 

 

We were now able to make it slightly more playful, especially with 

costume. Although we need to consider the content can be debatable, 

we still must remember we are making theatre and this 1970s context 

ensures “that the model in itself offers a source of aesthetic pleasure... 

[and we believe makes it] watchable and well constructed” (Boal, 2002, 

p. 256). 

The Reinforcement 

 

 So how do we follow-up our play? In this package, we want to 

group the participants to represent the option they think is most suitable. 

They will then have to argue for why the option they represent is the 

right choice. The only rule being that they can only talk about the one 

they have chosen. Once they have discussed, a spokesperson will share 

each groups’ key points. After each group has presented their 

reasoning, we will then re-introduce the opportunity for participants to 

stick or change their decision. When this work is delivered schools, it is 

important that “Together with a good programme, a follow-up pack can 

form the basis of anything up to a term’s work for the classroom” 

(Schwierzer, 1980, p. 9). Now, we do not currently offer a follow up pack, 

but we do feel that our post-show workshop offers a platform in which 

teachers could carry on in a future class. Participants will be able to 



 

 

interrogate literature from the appropriate agencies within the 

workshop and will also have the opportunity to take a copy of one home 

with them. Below, you will be able to see the current post-show 

workshop: 

 

 Students are split into three groups. Given A3 pieces of paper 

entitled; 

• Abortion 

• Adoption 

• Parenting 

 

 Students given leaflets from that have been used in the play. 

Therefore, they have the exact wording of the advice from there to 

take into consideration as well as the play’s circumstances. 

 They must debate pros of each choice. 

 10 minutes to discuss. 

 10 minutes to share back. 

 Sum up by emphasising prevention rather than getting to the point 

that Evie and Tom got to. 

 

With this post-show workshop, more practice and facilitating of this 

will encourage us to experiment further. Certainly, once we have gauged 

a class with discussion of the pro’s, then perhaps we can introduce a 

cross-examining section where they can criticise the other options based 

on Evie’s circumstances. However, we must ensure that the criticism of 

other options remains respectful. Another option is that, dependant on 

time, we could introduce more Forum Theatre by repeating the scene 

and ask participants how the scene could be changed to be more 

positive; for example, between Suzanne and Evie and how we could 

change the discussion of abortion that maintains the healthy relationship 

between the two characters. With 

this workshop, at the moment, we 

are playing it safe by ensuring 

supportive discussion. As we 

develop, we need to look at more to 

challenge them, but this will come 

as we gauge the current foundation. 
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